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Abstract 
The purpose of this study was to determine the empathic tendencies of prospective clothing teachers. The study group of the 
study consisted of day and evening freshmen and senior students attending the Clothing Teaching Programmes at the Vocational 
Education Faculties of Gazi and Selcuk Universities. The “personal information form” and “Empathic Tendency Scale” (ETS) 
were used as data collection tools. Variance analysis and t test were used to analyse the data obtained in the study. As a result of 
the analysis of the empathic tendencies of the prospective teachers, a significant difference was discovered only in the 
independent variable of gender. 
© 2009 Elsevier Ltd. 
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1. Introduction 
Interpersonal communication is important for the continuity and peace of a community. Changes in living 
conditions are turning interpersonal relationships, as they do in all other fields, into more chaotic and intensive 
phenomena. This chaos leads to interpersonal conflicts, feelings of loneliness, alienation of people and degradation 
of social relationships. A mutual understanding on the part of communicating parties is a factor that facilitates 
communication. Defined in its broadest sense as individuals’ understanding other individuals’ emotions, and putting 
themselves in their place, empathy emerges as an important ability in communication and people’s understanding 
one another and can reduce problems that might arise in communication to a minimum. Therefore, empathic 
tendencies and empathic skills are among the most essential skills for contemporary individuals. Although empathy 
requires abilities that can convey that the given message has been understood (Akkoyun, 1982), empathic tendency 
forms the basis of the empathic communication skills. Empathic tendency is the individuals’ potential during their 
lives to establish empathy. Rogers (1983) defines “empathic tendency” as social sensitivity. He pointed out that 
social sensitivity is a personality trait and is not possessed by every one and that individuals with social sensitivity 
could be more empathic and learn empathy easily. Empathic understanding is characterised by bringing people close 
to one another and facilitate communication in all areas of daily life. When an empathic contact is established with 
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them, people feel that they are understood and attached importance. Being understood correctly by the others and 
being regarded highly relieve people. Individuals who feel that they are not being judged or criticised feel good. 
People with high empathic tendencies and skills experience fewer conflicts with those around, and are loved and 
sought more (Dökmen, 2000). 
Although it seems like a personality trait, competencies of empathic tendency and empathic skill can be affected 
positively or negatively by the education received and the approaches of educators. Studies conducted in this regard 
indicate that empathic communication skills can be improved through education but short-term education does not 
influence empathic tendency, which is a personality trait (Dökmen 1989, Öz 1992). Therefore, individuals need to 
be equipped with empathic tendencies and skills during education and these tendencies and skills should be 
improved through practice. 
In order to have individuals acquire these skills and understanding, firstly teachers who meet educational needs of 
a society should possess these basic behavioral features. For, teachers with empathic skills can put themselves in 
place of their students and view phenomena from their perspectives.  In turn, students feel that they are understood 
and attached importance when teachers empathise with them. Moreover, existence of an empathic approach in a 
class environment has a boosting effect for the respect that a teacher feels towards a student as a human being 
(Yavuzer et al. 2003; 97). This attitude, at the same, brings along a democratic class atmosphere away from negative 
judgments, criticisms and prejudices. Besides, reinforcing teacher-student relationships, it improves students’ 
motivation towards school and learning, their academic accomplishment, other interpersonal skills (family, friends, 
neighbors etc.). Therefore, An understanding of empathic tendency and skills should be acquired by teachers who 
undertake the mission of educating all individuals in a society and shaping up the future of societies during their pre-
service education because of their extensive influence on teachers’ effective performance (guidance, classroom 
management, testing and evaluation, planning teaching, using appropriate teaching methods etc.). Therefore, in this 
study, empathic tendencies of prospective clothing teachers in terms of variables of age, gender and classroom and 
suggestions are made regarding pre-service educational programmes for prospective teachers.  
2. Method 
In this study, where we investigated empathic tendency levels of prospective teachers in the clothing department 
in terms of age, gender and classroom, general survey model was used and an attempt was made to describe the 
current situation as it is. A total of 151 freshmen and senior prospective teachers attending the Clothing Teaching 
Department at the Faculties of Vocational Education at Gazi and Selcuk Universities in the 2006-2007 academic 
year constituted the study group of this research. The “Empathic Tendency Scale” developed by Dökmen (1996) to 
evaluate an individual’s ability to establish empathy was used as the data collection tool. The measurement (testing) 
tool consisted of 5-level Likert scale with 20 questions. The highest score that could be obtained from the scale was 
100 while the lowest score was 20. According to the principal component analysis conducted to determine 
construct validity of the scale, the rate of accounting for total variance to determine a single factor was .57 and 
Cronbach’s alpha reliability was found to be .87. The data were analysed on the SPSS programme using t test and 
Variance analysis depending on the levels of the variables. Significance level was taken to be 0.05.  
3. Findings 
Table 1 t-test results of a comparison of empathic tendency levels of prospective clothing teachers by gender 
Sex N Χ Std. Dev. Df T P 
Female  115 72.52 9.33 
Male 36 67.35 8.98 149 2.58 0.002* 
When Table 1 is examined, it is observed that a significant difference exists in empathic tendency levels of 
prospective clothing teachers by gender variable. It can be argued that empathic tendency levels of male students (x 
= 67.35) are lower than female students (x= 72.52).
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Table 2 results of variance analysis of a comparison of empathic tendency levels of prospective clothing teachers by age 
             
Age n Χ Std. Dev. Df F p 
18 years old and below 39 71.18. 9.23 
19 years old 40 72.70 8.90 
20 years old 51 71.27 10.26 
21 years old and above 21 71.63 9.27 
147:3 0.230 0.721 
As can be understood from an examination of Table 2, no significant difference is observed in the empathic 
tendencies of the students by age groups [F(147-3) = 0,230; p>0.05) . Indeed, empathic tendency levels of prospective 
clothing teachers from different age groups can be said to exhibit similarity.  
Table 3  t-test results of a comparison of empathic tendency levels of prospective clothing teachers by class 
Class n Χ Std. Dev. Df t p 
 Freshmen (1st graders) 81 71.12 8.974 
Seniors (4th graders) 70 72.21 10.000 149 0.706 0.698 
When Table 3 is examined, no significant difference was found in the empathic tendencies of prospective clothing 
teachers by the class (t=0.706, p>0.05). The empathic tendency levels of prospective teachers attending the 1st grade 
(x = 71.12) and the empathic tendency levels of the students in the 4th grade were close to one another (x= 72.21). It 
can be said that although the teaching education that was given was expected to raise the empathic tendency levels 
of prospective teachers, this difference did not occur. 
4. Discussion and Conclusion 
Empathic tendency is an important factor that affects not only the classroom communication but also the 
teacher’s relationships with the environment and other teachers. More satisfactory and quality social relationships 
make positive contributions both to the teachers’ performance and satisfaction and the implementation of schools’ 
functions as institutions of education. Therefore, many studies are being conducted regarding empathic skills and 
empathic tendencies. While the data obtained from this study demonstrate differences from the results of some 
studies in the literature, they overlap with many others. 
According to the results obtained from this study, the empathic tendency levels of prospective clothing teachers 
exhibit differences in terms of the variable of gender. The empathic tendency levels of girl prospective teachers 
were found to be higher than those of the boy prospective teachers. This finding is in support of many research 
findings in the relevant literature. In a study conducted by Rehber (2007) in which the empathic tendencies of 
secondary school students were determined, it was observed that the empathic tendency levels of girl students were 
higher than those of the boys. The study conducted by Ceyhan (1993) to determine the empathic tendency levels of 
parents, the empathic tendency levels of mothers were found to be higher than those of fathers. Also, Kalliopuska’s 
(1994)  study, it was stated that mothers had more empathic skills than fathers and so did girls in comparison to boys 
(Retold by Dökmen,1987). In Duru’s study (2002), too, there was a significant difference in favour of girls in terms 
of empathic tendencies by gender. Genç and Kalafat’s (2008) study, which examined prospective teachers’ 
democratic attitudes and their empathic skills, found, contrary to the majority of the relevant literature, no difference 
in the empathic skills of prospective teachers attending education faculties in terms of gender. In a study in which he 
examined 16 studies regarding individuals’ tendency to help by gender, Hoffman (1977) pointed out that women 
demonstrated more emotional reactions to other people’s emotions and helped. Eagly and Crowley (1986) did a 
meta analysis of 172 studies conducted on 50.000 people to see whether men and women differed in terms of help 
behaviour by gender roles and according to the results of the analysis, it was observed that women exhibited more 
emotional help and protection behaviour than men and that male gender roles were more concerned with situations 
that involved risks (Gabay & Others, 1998; Oswald, 1996). According to these results, it can be maintained that the 
way girls are raised plays an important role in their being more empathic. It is believed that girls are encouraged by 
the environment to be more compatible and understanding. This can be cited among the reasons that facilitate girls 
to establish empathy. Moreover, the fact that girl students are more empathic can be accounted for their taking their 
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mothers as model while boy students’ low empathic tendencies can be explained with reference to their inability to 
express their feelings due, again, to the way they are raised.  
Another result obtained from the study is that the empathic tendency levels of freshmen and senior prospective 
clothing teachers did not differ. While this result is in support of some studies that investigated the class levels of 
students and their empathic tendencies, it demonstrates differences from others. In a study conducted by Rehber 
(2007) to determine the empathic tendencies of secondary education students, no significant difference was 
discovered among 6th, 7th and 8th graders. Likewise, Duru (2002) found that the democratic attitudes and empathic 
skills did not exhibit a significant difference according to their class level. On the other hand, in a study conducted 
by Genç and Kalafat (2008) to evaluate prospective teachers’ democratic attitudes and empathic skills, significant 
differences were found among classes. In most of the studies conducted regarding nursing education, it was pointed 
out that education was effective in the development of empathic skills (Özda÷, 1999; Yıldırım, Yazıcı et al. 2001; 
Karaaslan and Özgür 2001; Pek, Yıldırım et al. 2001) and students’ empathic skill scores increased annually from 
the 1st grade on. Mete and Gerçek’s (2005) study, in which they used problem-based teaching, found a significant 
difference in the empathic tendency scores of nursing students in terms of the class variable. The reasons for the 
different results that were obtained or finding no relationship in studies in the relevant literature that investigated the 
relationships between the class variable and the empathic skill and tendency are individual differences, informal 
learning, programme content and shortcomings of teaching. Therefore, the result obtained in this study that the 
empathic tendencies of the freshmen and senior prospective clothing teachers did not exhibit a difference in terms of 
the class variable should be considered natural. It is important to acquire empathic skills and tendencies in a 
profession like teaching where these skills and tendencies are intensively used. Insufficient empathic skills 
demonstrated by academicians who teach prospective clothing teachers, their inability to act as positive role models, 
and lack of behaviour and content in course contents to develop empathic skills and tendencies can be cited among 
the fundamental reasons for a lack of difference in terms of the class variable. 
Another result obtained from the study is that the empathic tendencies of prospective clothing teachers do not 
exhibit a significant difference in terms of the age variable. In studies conducted on age, it is often emphasised that 
age is effective in the development of empathic skills and tendencies. For example, in Kalliopuska’s study (1983), it 
was found that empathy increased with age (Retold by Körükçü, 2004). Strayer and Roberts (2004) discovered that 
the child’s age and the way the family raised the child accounted for 32 % of the affective factors about the child 
and that this strongly predicted the child’s level of empathy. In conclusion, since the age variable is linked to the 
class variable, the research findings that suggested that there were differences in the empathic skills and tendencies 
of students in different classes can be considered to hold true for the age variable.  It is an expected situation that 
individuals grow mature and form their personalities as they age. On the other hand, the fact that there was no 
difference in the empathic tendencies of prospective clothing teachers by age in this study can be regarded as natural 
since there was no significant difference in terms of the class variable. However, this is not supported by the 
relevant literature regarding the effect of age.  
The following suggestions can be made on the basis of the results given above. 
5. Recommendations  
The following suggestions can be made to researchers and other related people on the basis of the 
aforementioned research findings. 
1. Besides developing cognitive features in prospective teachers as a desirable personality trait, opportunities 
can also be provided to develop the emotional and social aspects of their personalities during the teaching-
learning process. 
2. Seminars and training sessions regarding teaching empathy can be offered to academicians who undertake 
the task of educating teachers in Higher Education Institutions so that they can set good role models.
3. Measures can be taken to create an empathic class environment in order to increase students’ success.
4. A similar study can be conducted in departments and faculties other than the clothing teaching department in 
the Faculty of Vocational Teaching and the findings can be compared.  
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